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Section One
INTRODUCTION

1.1 Who is this booklet for?

This booklet is intended for university and school expeditions, and any
individuals carrying out short-term research, or practical projects, in other
countries. Expeditions are an educational experience for both the expedition
members and the people they work with. This booklet suggests ways in
which this educational element can be enhanced and incorporated into an
expedition’s aims from the start. The authors of this booklet draw on their
experiences from conservation education projects. However, the ideas and
guidelines introduced here can be used by readers from any discipline.

Expeditions often use “host country” to mean the country in which they
are carrying out their work and “home country” to describe where the
expedition team originates. Education projects are unique in that they can be
carried out in both the home and host countries. Therefore, the majority of
this booklet is written so that ideas and principles can be applied to any
country, unless specified. Groups which have a balance of host and home
country members ensure equitable participation between both countries
(Kapila and Lyon, 1994).

1.2 What is meant by education projects?

For the purposes of this booklet, the term “education” does not represent the
traditional teacher/pupil relationship. Teaching implies the transfer of
knowledge from someone who knows to someone who doesn’t know
(Pimbert and Pretty, 1995). Without understanding the social and cultural
context of a situation, an expedition seeking to “teach” people can be an
inappropriate approach since the expedition may assume that their own
knowledge and ideas are the right ones. Rather than being a one-way process
of giving information, education activities should promote two-way learning
and discussions (Linney, 1995).

Education projects are not just for children, but all members of
communities. Projects can be carried out at different scales, from the smallest
awareness-raising talk in a village to setting up an education centre.
Expedition groups can also be valuable in contributing to existing long-term
education programmes or carrying out their own short term project.
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Whatever the scale, education projects need to be carefully thought out and
planned with the full collaboration of the host country.

1.3 Why carry out education projects?

Education projects can contribute to the goals of sustainable development as
outlined in Agenda 21. Agenda 21 is the action plan arising out of the UN
Conference on Environment and Development held in Rio in June 1992. It
states that “Education, including formal education, public awareness and
training should be recognised as a process by which human beings and
societies can reach their fullest potential. Education is critical for promoting
sustainable development and improving the capacity of the people to address
environment and development issues” (UNCED Agenda 21 - Chapter 36-
36.6). By carrying out education projects, expeditions can contribute to and
participate in discussions about local and global environmental concerns. The
ability of expeditions to carry out work in remote areas, on low budgets, and
with flexibility means that they can have a valuable insight into the
relationship between people and their environment.

Another benefit of education projects is that they are a way for
expeditions to achieve wide ranging dissemination of results to collaborating
organisations, governments, sponsors, the academic world and to the
communities with which they work. Reports and academic papers are one
method of dissemination but they do have a limited audience.

1.4 Responding to a need

One of the most important goals of an expedition is recognising that the
proposed project, whether education or pure scientific research, is responding
to a need expressed by the host country. In some cases, this has not been
achieved and expeditions carrying out inappropriate projects cause
resentment. By reading this booklet an expedition can (hopefully!) avoid this
pitfall. Carrying out an expedition which fulfils the needs of only the
expedition members could be considered a wasted opportunity to contribute
to the environmental and developmental goals of the host country.

How do expeditions identify a project which will be mutually beneficial
to both expedition members and a range of people and organisations in the
host country? There are numerous sources to consult. Past expedition reports
are available at the Royal Geographical Society in London. These reports
often contain recommendations for further project work. Another approach is
contacting non-government organisations (NGO’s), government departments
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and talking to people in the environment and development world (see Section
9). It is important to take the attitude of “what can we do that contributes to a
need?” rather than “we think this will be a good thing to do”.

1.5 What is the structure of the booklet?

It is very easy to say ‘education’ needs to be done, but why, with whom and
how exactly? This booklet differs from other titles in the Field Research
Techniques Series in that it does not offer specific methods or ‘recipes for
success’. Instead it tries to give expeditions a ‘tool kit” of ideas that can be
applied in any situation. Working in communities involves skills from the
social sciences, and successful education projects require certain attitudes
and approaches of the expedition team in addition to technical and scientific
skills. Education projects follow the principles behind People-Oriented
Research (see Kapila and Lyon, 1994). It is important to recognise an
expedition’s potential influence on policies and perceptions concerning the
environment, and therefore indirectly people’s lives. This booklet has been
structured to help readers answer the key questions outlined in figure 1:

Figure 1. Key questions to ask when planning an education project

o Is the project realistic to carry out?
To assess whether a proposed education activity is realistic, expedition goals
and problems need to be clarified, as well as the goals and problems of the
people and organisations working with the expedition.

e What social and political aspects does an
expedition need to be aware of?
To decide whether a project is realistic to do, it is necessary to understand the
cultural and social context in which an expedition is working. Also, it is
important to understand how decisions are made by the expedition group, as
well as other people and organisations.

e Is the project socially responsible?
Based on the information an expedition gains, a group has to decide whether
the education project is justifiable and if it is appropriate to carry out.

o How does an expedition carry out their project?
This booklet uses case studies to illustrate the diversity of education projects
and how they can be practically carried out.

Questions based on: 'Critical Thinking and Problem Solving in Evaluation
Policy Process' (Clark, 1995)
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The first stage of planning an education project is identifying the goals of
the project and the problems which an expedition is trying to address
(Sections 2, 3 and 4). Section 5 outlines a process that takes expeditions from
the initial stages of having ideas to actually carrying out a project. Case
studies are provided to give ideas, inspiration and guidance to expedition
planners in Section 6. In addition, authors recommend that readers seek
further advice and information from the useful contacts in Section 9 and the
references listed in Section 10 at the back of the booklet.
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Section Two
CLARIFYING GOALS AND PROBLEMS

Before planning an expedition, the specific goals and problems of the
education project need to be clarified. Goals can be defined as the ideal
endpoint, or outcome, that a group would prefer to see. For example, one
goal of a biological expedition could be to contribute to protecting an
endangered species. However, to achieve this goal there are two different
types of problems to be addressed by the expedition. The first type of
problem is the capabilities of the expedition (such as training, logistics and
preparation) which can be addressed pre-departure. The second type of
problems are associated with the real life situation in the host country that
may prevent the expedition’s goal being reached. For example, the goal of
protecting an endangered species may face problems such as lack of
awareness about the species amongst communities, or destruction of a
habitat. This section not only helps expeditions clarify their goals, but it also
helps them ask whether the problems they perceive are the right ones.

In the following exercise, try and clarify your goals and then concentrate
on the problems related to the real life situation you are going to, rather than
the logistical problems of the expedition. Also, try and distinguish between
problems that you can do something about rather than ones you are unable to
influence. For example, political problems are beyond the scope of an
expedition.

Figure 2. Clarifying your goals
Get everyone in your expedition to write down the following:

1. What do you think are the goals of the expedition?
2. What are your perceived problems in the situation you are going to? How
will an education project contribute to solving these problems?

Come together and compare your goals and problems;

e Do they differ between the team members?
e Why do you think they differ?
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2.1 Overcoming lack of information

If the group identified different goals and problems, it can be seen that in any
given situation individuals have different perspectives - even within the same
expedition! This is an important point to consider and one that can be easily
overlooked. Will the goals of collaborating organisations and communities
differ from the expedition members? How can a group find out what the
goals and perceived problems of everyone really are? These can be hard
questions to answer since expeditions have limited information on the
situation they are going into. However, expeditions always gain more
information once they are in the country where they are working and so can
answer the questions more easily. Expeditions can recognise that lack of
information is a limitation to their activities. By being aware of this
limitation, they can still carry out useful and appropriate projects.

Many expeditions become confused as to how to go about planning a
project with little information, i.e. they are “planning for the unknown”. The
methodology or “process” described in this booklet ensures expeditions keep
a flexible but structured approach so that they can keep reviewing the
information they gain, and then act appropriately on it. Often it is tempting to
want to rush in and solve the perceived problem straight away, but another
alternative is to understand how and why the problem has come about, and
what will happen in the future as a result of an expedition’s work. Figure 3
summarises the questions that expeditions can ask themselves when
clarifying the goals and problems of carrying out an education project:

Figure 3. Problem orientation for education projects

e What are the agreed goals of your expedition?

e What are the problems that you are trying to address as an expedition?
e What education projects have or haven’t worked in the past and why?
¢ What is influencing the current real-life situation?

e What are the implications of your project in the future?

o |s the project practical, reasonable and socially responsible to do?

e What project should be chosen based on the above?

Questions based on ‘problem orientation’ as defined by Brewer and deLeon
(1983)

These questions should help expeditions decide whether an education
project will address the right problems in a given situation.
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Section Three
THE GOALS OF EDUCATION

Understanding the broad aims of education is a good starting point for an
expedition to identify why it is motivated to carry out education work. To
help expeditions understand the diversity of education projects and the
background of organisations that carry out this work, some different types of
education are briefly outlined.

3.1 Environmental Education (EE)

There are a variety of definitions for EE, but many organisations refer to the
Thilisi Declaration as the underlying principle. This declaration defines
EE as a process which “should constitute a comprehensive lifelong
education...adopting a holistic approach, rooted in a broad inter-
disciplinary base...which acknowledges the fact that the natural environment
and man-made environment are profoundly interdependent” (UNESCO-
UNEP, 1977). Environmental education encourages a holistic approach
which includes elements of raising awareness, gaining knowledge and
understanding, developing skills, clarifying attitudes, values and decision
making to take action on environmental issues (A Report of Workshops held
in Hungary 1991, edited by A. Deri and G. Cooper).

3.2 Conservation Education (CE)

CE is essentially one facet of EE and is less holistic in approach. The goals
of conservation education can be summarised as increasing public knowledge
of conservation policies, fostering a conservation ethic that will enable
people to be responsible stewards of natural resources, altering patterns of
natural resource use consumption, enhancing technical capabilities of natural
resource managers and incorporating resource management concerns into
private sector and government policy-making processes (Jacobson, 1995).
The case studies in this booklet largely represent conservation education
projects.

3.3 Development Education (DE)

The international nature of expeditions lends them to DE activities. DE is
advocated by aid agencies, Non-Government Organisations (NGOs), and
Development Education Centres. Contact the Development Education
Association for details of the nearest centre to you (see Section 9). The
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philosophy behind DE is raising awareness of the social and economic
inequality in the world, and promoting ways in which some of this inequality
can be decreased. It is defined by the Joint UN Information Council as a
process which enables “people to participate in the development of their
community, their nation and the world as a whole...based on an
understanding of the social, economic and political processes™ (UN, 1975).

The Development Education Association, UK, describes DE “as a
process which explores the relationship between North and South and more
generally the links between our own lives and those of people throughout the
world.” DE has evolved further into the concept of promoting “Global
Citizenship” to young people in an effort to base education on principles of
equity and social justice (Oxfam, 1997).

3.4 Education for Sustainability (EfS)

In chapter 36 of Agenda 21, EE and DE are brought together under the term
“Education for Sustainability”. EfS is not intended to be a new educational
theory. It is described as a process rather than a fixed goal, whereby “all
people can be educators and learners in the pursuit of sustainability”
(UNEP-UK, 1992). Education for sustainability includes developing people’s
values of the world as well as integrating environmental and economic
decision making.
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Section Four

WHAT CAN EDUCATION PROJECTS
ACHIEVE?

This section looks at some of the common problems which education
projects can try to solve in order to achieve some of the “bigger picture”
goals outlined in Section Three. This is not intended to be a definitive list;
there are sure to be plenty more.

4.1 Raising global awareness

Environmental awareness is now becoming part of community life and is
being brought into people's homes world-wide by the media. However, in
trying to raise awareness of issues on a global scale, misinformation and false
generalisations can sometimes be made about complex issues. For example,
children in a British primary school might assume that people who live in the
rainforest are chopping all the trees down, but an expedition group can
illustrate to the children that through their research they have learnt that local
farmers may actually be replanting trees and foreign timber merchants are
exerting the pressure to cut down the forests. The exciting opportunity
presented to expeditions is that they have the ability to convey the truth
behind some of the assumptions made about environmental degradation.
Therefore, expeditions can not only contribute to raising awareness but can
also have a positive impact on the way people perceive their relationship
with the environment.

By trying to raise global awareness, information and images can make
people feel overwhelmed and powerless to do anything about problems on a
world scale. People only feel motivated to participate in addressing
environmental concerns if they feel involved (Hart, 1997), not simply by
responding to scare stories in the media. By working on a local scale,
expeditions can promote participation by local people in researching and
addressing issues that have local and global relevance.

4.2 National Curricula

Part of raising global awareness as advocated by Agenda 21 is integrating
Education for Sustainability into the National Curricula of all countries. In
the UK, in both primary and secondary schools, one goal of the National
Curriculum is to encourage learning about other countries in a range of



10 Expedition Field Techniques

subjects. As an expedition you can become a valuable resource for teachers
who often have to rely on teacher’s packs and videos to bring a country and
culture to life. Some teachers comment that a video and worksheet is no
competition for an expedition team member giving a talk, showing slides and
letting the pupils ask questions directly.

Expeditions can be “cross-curricular” which means environmental issues
can be taught across all subjects, not just in Biology or Geography. The
British National Curriculum sets out programmes of study which detail what
pupils should be taught for each subject and for each age group (“key
stage”). In addition, attainment targets set out the expected standards of
pupils’ performance (Department of Education, 1995). Expeditions can help
teachers cover many programmes of study and attainment targets.

Figure 4. Examples of how expedition activities can complement the National
Curriculum

Subject Expedition activity National Curriculum
requirements

English Letter writing to penpals, e Listening, talking and
making tape recordings of discussing;
talks, discussing issues with | « Use of appropriate
the team. Expedition acts as vocabulary;

a stimulus for creative e Responding to stories;
writing. e Writing skills.

Music Showing musical e Experimenting with
instruments from another different materials,
country, letting children use colours and sounds.
them.

Science Showing slides and bringing | ¢ Observing plants and
in artefacts of plants and animals;
animals, describing habitats. | e Describing similarities

and differences.

Geography | Discussing village life, e Comparisons between
describing weather localities;
conditions, the physical e Awareness of places
environment and lifestyles beyond locality;
of people. e Cause and effect of

decision making.
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Maths, Design and Technology, History, Languages and Art all have
programmes of study that expeditions can also complement.

In other countries, curricula vary but increasingly, environment and
development issues are being introduced into all subject areas. It is
recommended that expedition members discuss requirements of the
curriculum with Ministries of Education, teachers and consult the National
Curriculum guides to gain an understanding of what is required in a
particular country.

4.3 Involvement of young people

Some education projects emphasise awareness raising amongst young people
since they are the decision-makers of the future. In discussions about
community participation (refer to publications by 11ED, contact in Section 9),
the issues surrounding children’s participation in projects is sometimes
overlooked. Adults are very obvious participants in any project, but the
young people in the communities where an expedition works or lives may
never be given opportunities to participate. There is a need to bring
children’s environmental education into line with principles of participation
(Hart, 1997). This may be a significant motivation for an expedition to
promote education projects involving young people.

One problem encountered is that adults can fall into the trap of involving
children in a tokenistic way so that it appears as if they are participating.
Expeditions should recognise that organising a project that includes young
people is not necessarily “genuine participation”. An example of true
participation entails young people carrying out their own research,
identifying environmental problems themselves and planning activities with
the expedition group. This style of project helps children generate a greater
sense of responsibility (Hart, 1997); it helps them feel a sense of ownership
over the activities and increases the project’s sustainability.

4.4 Giving something back

The wider implications of expedition work have been discussed but in
carrying out education projects, expeditions can also contribute to the
dissemination of information and participation by “giving something back”.
The nature of research expeditions is to collect data/information which often
requires both time and knowledge from host country participants. The
research process should involve people (see Kapila and Lyon, 1994) so that
the results are shared and disseminated before ending the expedition. Groups
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may also feel that they are “taking” a great deal of support from their home
country communities in terms of sponsors, advisors, parents, friends, etc.
Introducing an education approach to expedition activities in the home
country can therefore be a way of giving something back to people as well as
raising awareness (such as talks, school visits, articles).

4.5 Social responsibility

An important goal of an expedition team is to be socially responsible or, in
other words, to work and think in an ethical way. This goal can often be
taken for granted or overlooked but can lead to problems when expeditions
are socially irresponsible. As a group of strangers to an area, expeditions
have an obligation to discuss their aims with local people and give them an
opportunity to find out why the expedition is working in the area.
Expeditions including an awareness-raising element in their work are not
only creating positive publicity but also approaching their work in a “socially
responsible” way.

Being socially responsible also means that expeditions should identify
what motivates them to do an education project. Are you doing an education
project because:

children look good in our photos and sponsors like it?

local schools might fundraise for us?

everyone else is doing it? (i.e. jumping on the latest bandwagon);
it’s more fun than measuring trees (collecting data)?

If expeditions answer “yes” to any of these they may be being honest but
they need to reflect on whether these motivations are socially responsible and
reasonable. Take time to think about what really drives/inspires/motivates an
expedition to be interested in education. From the start of the expedition, the
group must be honest about their motives to carry out education projects. In
this way they may decide that they are not the sort of people who want to
involve education in their work or they are doing it for the wrong reasons.
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Section Five
HOW TO PLAN YOUR EDUCATION PROJECT

Clarifying the broad problems that an education project can address has been
outlined. In this section, the who, the what and the how of the education
project is considered in practical terms by introducing an approach called the
“project process” (Clark and Brunner, 1996; Clark and Wallace, 1998). This
section aims to take expeditions from ideas to practical action. It will enable
them to:

o understand the principles of critical thinking behind education projects;

e recognise opportunities to collaborate and make links with other
organisations;

e recognise the social context of the situation, i.e. the importance of
working with, and in, a particular country, culture, society, language
and/or age group;

e recognise the process by which decisions are made and how an
expedition could influence them;

o identify expedition limitations and therefore select an appropriate scale of
activities.

5.1 Principles of good practice: the “who” and the
“what”

By their very nature, education and awareness-raising projects actively seek
to influence a diverse range of individuals, organisations, communities and
decision makers. Expeditions need to recognise this influence and its possible
effects. This section gives an overview of the principles that expeditions
should apply when planning and carrying out an education project.

Figure 5. Principles of good practice

Participation/Equity | e« Who is participating?
Participation is not just | e« \Who wants to participate? Identify both

taking part in a proj_ect. individuals and groups.

People you work with | o Do you understand the perspectives of those
should have equitable participating - what do they see as the goals and
involvement in problems?

decision making. e Who has the decision making power in what

you do?
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Do collaborating organisations and
communities have the opportunities to
participate in planning?

Be aware that developing a project entirely in
one country will exclude your partners in
another country and thus their interests will not
be represented. How can you avoid this?

How can you empower them (e.g. what
resources do they need)?

Collaboration

Find out who the key
organisations are in the
home/host country and
start corresponding
with them.

Who are the relevant organisations to contact
and collaborate with in the home and the host
country? Who wants to collaborate with you?
Do you understand their perceptions of the
situation; what are their goals and problems?
Do you understand how organisations work
together in the home and host country?

Options
What are the options
available?

Who have you talked to, what have you read
and researched in order to understand all the
possible options?

Have participants been involved in coming up
with all the options?

Have you found out what participants think is
appropriate?

Can you justify choosing these options?

Can participants become involved in designing
the research/projects?

Access

Sharing information
means communication
and making sure

resources are available.

What information do you need access to?
What information do others need access to?
Do you have access to information/reports
before going out to the host country?

Do all participants have access to your
information before, during and after the
expedition?

Scale
Be realistic!

Can you carry out the research/project in the
time available?

Does the education project fit in with your
other expedition objectives?

Do you have the resources to carry out the
work?

Will it have positive or negative impacts?
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e Do you have the training and expertise to carry
out the project?
Sustainability o What happens once you finish the expedition?
You have a ¢ Do collaborating organisations want to work
responsibility to make with you to sustain research findings or pilot
the results of your projects?
work long-lasting. e How are you going to achieve sustainability?
e Who is going to evaluate the sustainability of
your work?

These are examples of questions that expeditions can ask for each
principle. It is not an exhaustive list of questions; there may be some that are
more appropriate to your expedition than the ones listed here. Try and
answer some of the questions above for your education project idea. You
may be unable to answer many of the questions. If this seems overwhelming
don’t despair, it is better that you have recognised your limitations now
rather than later.

5.2 The Project Process: a framework for planning

The complexity of “who” the expedition works with and the implications of
“what” they do has been introduced. Now an expedition needs to know
“how” to use these principles in practical planning and decision-making
terms. The project process helps to show that there are different stages or
“phases” of decision-making on an expedition, and at each phase the
principles of good practice can be applied. This approach can be used for
projects in both the home and host country.

Figure 6. The project process

Initiation Considering starting an education project as part of an
expedition.
Recognising the goals and identifying the problem.
Estimation Gathering, researching and making contacts to get the
information needed to plan an education project.
Selection Choosing which education project to do. Putting

together clear aims, objectives and activities of the
education project.

Implementation | Carrying out an education project as part of the
expedition.
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Evaluation Comparing what actually happened to what was planned
(understanding if the expedition achieved its aims).

Termination Planning to end your involvement in a project but
ensuring the sustainability of the project.

It should be noted that even though the phases from initiation to
termination look like logical stages, one phase does not necessarily follow
the other rigidly. All the phases involve a continuous feedback process. For
example, whilst implementing a project, such as carrying out talks in schools,
an evaluation of the first talk may be done with teachers and children
afterwards. The expedition may conclude from this evaluation that they need
more information and research (estimation) before choosing a more
appropriate project (selection). Figure 7 is one way of visualising the Project
Process as a feedback cycle, with the principles of good practice applying to
each phase.

Initiation
Starting an education project as
part of your expedition \\
Termination
Planning to end your Estimation
involvement and/or Gathering information needed to
the project plan an education project
Evaluation Selection
Comparing what actually Choosing which education
happened to what was planned project to do
\ Implementation /
Carrying out an education
project

Figure 7. The project process as a feedback cycle. Apply the principles of
good practice to each phase
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An expedition may find that the goals and problems they identified in the
initiation phase change as they get more information about the problems at
each phase. Using a process approach can help expeditions remain adaptable
throughout their work. It shows that changing education projects or research
objectives because they are inappropriate is not a failure, but a necessity.

Try the following exercise within Figure 8 which will help you use the
project process and principles of good practice to work through your own
expedition plans:

Figure 8. Planning your expedition

e Copy and enlarge Figure 9 (overleaf) of the project process and see how
much of it you can fill in about your expedition.

e The aim is not to fill every box, or to get it right or wrong. It should lead
you through a process of thinking that will help you recognise what
information you are missing, or if your goals and problems need further
clarification.

e Don't be put off that it is hard to do - if you can continuously refer to the
table at any phase of your expedition, you will see how you can evolve
your project plans.

Working through the project process and applying the principles of good
practice to planning helps expeditions answer the key questions:

e s the education project reasonable to carry out?
o s the expedition aware of the social and political situation?
o s the project socially responsible?

If an expedition can answer these questions, they will be more confident
in justifying their particular education project.
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5.3 Standpoint

Using the project process framework gives an expedition useful tools for
planning its education project. What is also required is awareness of your
personal “standpoint”. It is important for expeditions to recognise that they
are not neutral participants in any situation since their view of the world is
influenced by their training, their background and experiences, their religion
and culture, and their friends and family (Brewer and deLeon, 1983). Thus
they will have a biased view in any given situation. Recognising everyone’s
standpoint and how they interact is vital to carrying out an appropriate
project. Expeditions made up of host and home country participants and
working with local communities benefit greatly from understanding the
perspectives of other people. By examining the variety of goals in a given
situation, it can be seen that no amount of education or exchange of ideas can
completely eradicate the differences of standpoint among people (Brewer and
deLeon, 1983). But by being aware of your standpoint, and those of others, it
is possible to reconcile different perspectives and find some common ground.

Failing to recognise the standpoint of others is particularly common in
scientists. They may not realise that people have different values of greater
priority other than scientific ones. Education projects can play a vital role in
linking pure science and social science approaches. For instance, have a team
of biologists got the social science skills to carry out research into people’s
perceptions of the environment? In this case an interdisciplinary team of
social science and pure science researchers may be appropriate.

5.4 Expedition capabilities

Recognising standpoint is one way of realising an expedition’s capabilities.
As with any expedition, logistical limitations also need to be clarified at the
initiation, estimation and selection phases of planning. The points below are
some of the aspects of expedition work that should be considered. Since they
apply to all expeditions, only a brief mention is made of them here. Further
details and guidance can be found in the Expedition Advisory Centre’s
Expedition Planners’ Handbook & Directory and People-Oriented Research
(see References in Section 10).
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Figure 10. Expedition capabilities

Reconnaissance

It is preferable to go to the host country before the
expedition to meet collaborating organisations and carry
out initiation, estimation and selection of projects for
your expedition. There are numerous benefits to doing a
reconnaissance trip.

Permission

Check that the expedition is working through the right
channels to gain permission to work in the host and
home country. This includes Government Ministries,
NGOs, Headteachers, Community Heads.

Time in the field

A two month expedition might realistically entail only
six weeks fieldwork. Can all research be completed and
evaluation, termination activities carried out (report
writing, presentations)? Allow adequate time for team
members to prepare education work before, during and
after the field period.

Location What is the geographical reality of where the expedition
is working? What are the constraints and possibilities of
doing an education project in this environment?

Timings of Is the expedition carrying out research with

national communities when they are busy harvesting? Is it the

holidays, school
terms, harvest,
etc.

rainy season? Expeditions need to check these details by
talking to organisations and individuals who have
worked in the country they are going to. Similarly, in
planning to work in schools, teachers are under pressure
to keep to their curriculum: be sensitive to this and avoid
disrupting exams and classes.

Language

Education projects are based on communication and
information exchange. The language of the country an
expedition works in is obviously very important to know
at an early stage. Are there translators? Can local
schools/colleges/universities help with translation and
interpretation?

Who will co-
ordinate the
education
component of
your expedition?

Giving one person overall responsibility for the
education project can be a way of ensuring
responsibilities are split in your group. It is important to
co-ordinate who will write the materials, take
photographs, make tape recordings and who in the host
country will participate in this.
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5.5 Scale: “biting off more than you can chew”

Issues of scale were introduced in the principles of good practice and the
project process table (Figure 9). The scale of your education project is worth
mentioning here again. There is no doubt that simple projects to raise
awareness of the expedition’s work amongst participants should be part of
every expedition’s work. However, if an expedition is conveying certain
messages and trying to influence people’s opinions about an issue, it is
strongly recommended that expeditions implement small-scale pilot projects
and use that as a basis for evaluation and further recommendations. For
example, instead of linking ten schools, what about trying one link? Or rather
than rush between twenty villages to carry out awareness-raising, be realistic
about time and scale down to a few. For expeditions, small-scale, one-off,
locally-based events are often most appropriate and logistically viable. Be
aware of being over ambitious; successful small events are better than a
failed large one.

5.6 Researching education projects

It may be that by working through the project process and considering their
capabilities, an expediti